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IV. Desired Student Learning Outcomes 
 

Oakwood University mission statement: 
Oakwood University, a historically Black Seventh-day Adventist institution of higher 
learning, provides quality Christian education that emphasizes academic excellence; 
promotes harmonious development of mind, body, and spirit; and prepares leaders in 
service for God and humanity. 
 
Vision 
Oakwood University graduates are leaders in service to God and humanity. 

 

The Oakwood University mission and vision were central to the discussion of student learning 
outcomes for the Quality Enhancement Plan (QEP).  While desiring to provide the best quality 
Christian education possible, with an emphasis on academic excellence, the institution has 
historically opened its doors to a wide variety of students, including the underrepresented and 
disadvantaged.  For all to participate in the vision of the university, development of critical 
thinking is essential. 

The integration of faith and learning is foundational to providing a quality Christian education.  
The QEP Development Committee members embraced this concept from the beginning.  They 
determined that the plan they developed would support the integration of faith and learning by 
strengthening the critical thinking skills of the students in relationship to their beliefs, as well as 
other aspects of life and learning.  The processes of selecting a definition for critical thinking and 
identifying student learning outcomes for the QEP were driven by this commitment.  

The definition of critical thinking selected by the committee is very appropriate for the integration 
of faith and learning.  The Oakwood definition is a slightly modified version of one written by 
Michael Scriven and Richard Paul, accessible at http://criticalthinking.org/pages/defining-critical-
thinking/766, and written below.  Italicized words were added by the QEP Development 
Committee. 
 

―Critical thinking is the intellectually disciplined process of actively and skillfully 
conceptualizing, applying, analyzing, synthesizing, and/or evaluating information 
gathered from, or generated by, observation, experience, reflection, reasoning, or 
communication, as a guide to decision-making, belief and action.‖   

 
The QEP Development Committee considered both the Oakwood University mission and the 
critical thinking definition when developing the goal and student learning outcomes for the QEP.  
Initially, the committee decided on one goal/purpose, four student learning outcomes, and four 
initiatives.  As development progressed, it became obvious to committee members that the task 
the committee was laying out for the institution was too big to be well-managed and adequately 
assessed.  After a series of revisions, the committee voted one goal and three student learning 
outcomes: 

QEP Goal/Purpose: To equip Oakwood University students with critical thinking skills that 
will enhance their educational experience. 

 
Student Learning Outcomes: OU students will demonstrate: 

 
1. Improvement in critical thinking skills as measured by a battery of assessment 

instruments, including: 
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a. Improvement on at least three (3) out of five (5) scale scores, as measured 
by the California Critical Thinking Skills Test; 

b. Improvement in the ability to analyze an essay using the elements of 
thought; 

c. Improvement of at least one level on the writing rubric for written 
compositions  

 
2. The ability to apply critical thinking skills to their Christian beliefs, faith systems, and 

personal goals. 
 

3. The ability to identify, articulate, and evaluate the source, context, quality, and 
credibility of information and respond appropriately in writing. 

 
The QEP goal/purpose, to equip Oakwood University students with critical thinking skills that will 
enhance their educational experience, is a statement of the desired impact of The Right to 
Write: Critical Thinking Development through Writing.  Oakwood anticipates that implementation 
of this plan in specified courses will indirectly impact student performance in other coursework, 
both in general education and within their majors.  It is expected that the impact of the emphasis 
on critical thinking will be especially evident in the quality of written work produced by students 
across the curriculum.  The current plan specifically targets the general education program, but 
an expanded focus could become a valuable follow-up study. 
  
Student Learning Outcome 1:  Improvement in critical thinking skills as measured by a battery 
of assessment instruments, including: 
 
a. Improvement on at least three (3) out of five (5) scales on the California Critical Thinking 

Skills Test. 
 
The first part of student learning outcome 1 is designed to measure improvement in critical 
thinking skills after completing the prescribed critical thinking courses.  Baseline (pretest) data is 
collected in OU 101 Freshman Orientation Seminar at the beginning of the student’s first 
semester at Oakwood.  Post-test data is captured at the end of ED 250 Philosophy of Christian 
Education.  The California Critical Thinking Skills Test (CCTST) will be administered for both 
pretest and post-test purposes to assess whether and to what extent the students have 
improved between test administrations. 
 
b. Improvement in the ability to analyze an essay using the elements of thought; 
 
An additional set of data will be collected from entering freshmen in OU 101 to further assess 
their critical thinking abilities before specific instruction in critical thinking is provided.  Students 
will be given a structured critical thinking assignment focused on analytical reading. They will be 
asked to write an analysis of the reading (a brief essay) using the elements of thought as 
identified by the Foundation for Critical Thinking (see Paul and Elder Model on page 22).  The 
assignment would be repeated at the end of ED 250 and results compared for improvement.  
 
c. Improvement of at least one level on the writing rubric for written compositions 
 
The third piece in the battery of assessments consists of a written assignment given to entering 
freshmen in EN 111 prior to instruction in critical thinking through writing.   A similar or identical 
writing assignment will be given at the end of ED 250.  The results will be compared to assess 
improvement.   
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Student Learning Outcome 2: The ability to apply critical thinking skills to their Christian 
beliefs, faith systems, and personal goals. 

The second student learning outcome is designed to promote the application of critical thinking 
skills in students’ personal lives.  Of the three outcomes, it is the most directly related to the 
integration of faith and learning.  At least 70% of our students come from Seventh-day Adventist 
homes1.  It is very easy for them to develop a Christian culture instead of a personal faith.  
Instruction for this student learning outcome will challenge students to examine their belief and 
faith system and make a personal commitment.  In addition, students on the committee and 
other students in a focus group indicated the need for more help with decision-making related to 
career choice and other life goals.  This student learning outcome, which will be addressed 
specifically in ED 250, is designed to address this need also.  
 
Student Learning Outcome 3: The ability to identify, articulate, and evaluate the source, 
context, quality, and credibility of information and respond appropriately in writing. 
 
The third student learning outcome addresses the student’s ability to sort through the 
abundance of information available, select that which is most reliable and useful, create new 
meaning and new ideas, and be able to communicate those ideas effectively in writing.  For 
outcome 3, students must think about and monitor what they are writing, as they write.  They will 
also be expected to evaluate and self-correct what they have written.  These competencies will 
not only improve their educational experience at Oakwood, but will benefit them as they pursue 
graduate school, careers, and lifelong learning.  
 
For student learning outcomes 2 and 3, students will engage in substantive writing as described 
by Paul and Elder.  Unlike writing based on impression, substantive writing requires the student 
to reflect on what is being written.  The main difference between substantive, critical writing and 
non-critical writing is the degree to which it reflects specific intellectual standards--is clear, 
relevant, precise, accurate, and logical; has breadth and depth; and is significant, fair, and 
complete.  These are the intellectual standards identified by Paul and Elder (Elder & Paul, 
2006). Students are taught to be critical thinkers by applying both the intellectual standards and 
Paul and Elder’s eight basic elements of reasoning to their writing (Elder & Paul, 2003).  The 
eight basic elements are:   

 Writing with a purpose 

 Raising questions 

 Using information 

 Interpreting and making inferences 

 Utilizing concepts 

 Making assumptions 

 Generating implications and consequences 

 Embodying a point of view 
 
All written work in the identified QEP courses will be assessed by QEP faculty using a common 
rubric.  Some of the writing samples will be used in the QEP evaluation process. The QEP 
Assessment Subcommittee selected the rubric of the Foundation for Critical Thinking as its 
basic assessment instrument (www.criticalthinking.org) for written work.  It adapted the rubric by 

                                                           
1
 Oakwood University Fact Book 2010-2011, p. 101 
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adding two rows specific to writing, adopted from the Written Communication Value Rubric 
(value@aacu.org).  The two additional rows include: 

 Genre and disciplinary conventions (formal and informal rules inherent in the 
expectations for writing in particular forms and/or academic fields) 

 Control of syntax and mechanics 

The rubric is included as Appendix E. 

Summary 

The ability to think critically requires a higher level and order of thinking which goes beyond the 
process of simply recalling facts, figures, and information.  Equipping students to think and write 
critically requires intentional curriculum development and instructional methods that provide 
students with opportunities to practice and enhance their skills in higher-level reasoning in both 
scholarly and practical applications.  Therefore, the university must facilitate an environment of 
learning that will foster the development of a critical thinking disposition that will continue to 
impact the student’s thought processes and decision-making beyond the university classroom.  




